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Introduction

English pedagogy evolves over time, with different teaching methodologies progressively proposed and applied.  Some of the most prevalent teaching methods today include the Grammar-Translation Method, the Audio-Lingual Method, the Communicative Language Teaching, etc.  In this paper, we will discuss how MyET works in conjunction with these common teaching methodologies.  Specifically, we show how MyET achieves the objectives of each teaching methodology and how it strengthens the overall efficacy of foreign language education.
Brief Overview of English Pedagogy


What is the best English-teaching methodology? There is hardly a definitive answer to this question.  Before World War II, the Grammar Translation Method (GTM) [Practor & Celce-Murcia 1979] had been the convention in foreign language teaching around the world.  GTM focuses on the study of grammar, reading comprehension, and translation.  Although GTM has been generally acknowledged to be the least effective teaching methodology, it is still broadly used in schools worldwide today.

Between World War II and the 1960s, the Audio-Lingual method (ALM) [Brown 2000] superseded GTM as the convention in foreign language teaching.  ALM emphasizes listening and speaking over reading and writing.  Moreover, use of the mother tongue in the classroom is minimized.  Today, the prevalence of ALM in schools is second only to GTM.

During the 1960s, ALM came under much criticism.  At this time, foreign language teaching pedagogy underwent a period of revolutionary growth.  Various camps advocated a diverse set of methodologies, such as Total Physical Response [Asher 1977], Suggestopedia [Scovel 1979], The Silent Way [Richard & Rodgers 1986], Natural Approach [Krashen & Terrell 1983], and Community Language Learning [LaForge 1971].  However, as some of these methodologies were considered controversial, and were subject to practical limitations such class-size requirements, or the total use of foreign language, their acceptance by public schools was very limited.  The major adopters of these methodologies have been extension schools that typically operate in small classes.

In the 1980s, Communicative Language Teaching (CLT) [Higgs & Clifford 1982] gradually took over as the preferred method of foreign language teaching.  CLT stresses the ultimate goal of foreign language learning to be the ability to communicate interactively with people.  In other words, CLT proposes that language students should speak and write sentences that are not only grammatically correct, but also befitting to the audience, time, situation, and context.  In addition, CLT expects learners to be able to effectively communicate their feelings and understand the difference between colloquial and written language.
MyET

MyET – My English Tutor is interactive software that assists learners to improve their listening and speaking skills.  Through the varied lessons provided in MyET, learners listen to teachers of different accents, imitate their teacher’s particular pronunciation and intonation, and improve their English listening and speaking skills in the process.
Up until now, English learning software on the market typically provide the benefit of audio playback.  While the playback function certainly helps to improve listening comprehension, it fails to provide the immediate and effective feedback that students need to improve their speaking skills.  By comparison, MyET employs an Automatic Speech Analysis System (ASAS©), developed by L Labs, Inc., which is capable of analyzing the pronunciation, pitch, rhythm, and emphasis of spoken English utterances and identifying specific errors in a sentence at the word-, syllable-, and even phoneme-level.  MyET identifies errors and then provides immediate feedback to help students to correct their mistakes.  Moreover, self-assessment and online community functions help students to effectively manage their rate of learning and their learning objectives through examination and discussions.
How MyET Works with the Grammar Translation Method


The Grammar Translation Method focuses on grammatical analysis and translation.  It theorizes that students acquire a foreign language by learning and explaining grammar rules.  Although the method has been generally acknowledged as the least effective teaching methodology [Richard & Rodgers 1986], it is still widely used in Asia.  The reasons are its ease in composing exam questions and its fairness in grading, which are highly appealing in countries that favor regimented testing.  However, the Grammar Translation Method has two obvious drawbacks.  First, students often rigidly adhere to the finer points of grammar and consequently slow their learning.  Second, students are unable to converse functionally in a foreign language, even after years of study.  This is due to the fact that students rarely use the language and have delayed speaking.  Furthermore, students are beset by their own reticence to speak, due to 1) a lack of motivation, and 2) a lack of appropriate feedback.
MyET complements GTM perfectly by filling in the gap in listening and speaking.  Moreover, MyET’s self-assessment function is designed to make composing exam questions easy and to reinforce fairness in grading by allowing teachers to quickly assign speaking lessons and effectively calculate a grade.  For students, it is only a matter of following the lesson schedule.  Through MyET’s immediate ASAS© feedback, students receive reliable correction and specific comments on how to improve their speaking abilities.  At the same time, MyET provides students with a unique opportunity to practice speaking English.  As a result, MyET allows institutions that are accustomed to GTM to smoothly transition from reading/writing-oriented teaching to a more comprehensive listening/speaking teaching.
How MyET Works with the Audio-Lingual Method

ALM is a teaching methodology developed by the US Army during World War II to facilitate the quick acquisition of a foreign language in a limited period of time.  ALM especially emphasizes listening and reading over reading and writing.  Traditional ALM utilizes cassette tapes and audio-visual classroom studios to teach.  In order to reinforce correct pronunciation, teachers avoid the use of the mother tongue during class time.  In many experiments, ALM has been proven to be more effective than GTM.  Consequently, ALM quickly became popular.  Nonetheless, since it is a method limited by the availability of qualified teachers and its reliance on audio-visual equipment, many institutions have difficulties implementing and practicing ALM.

MyET is thoroughly consistent with ALM’s framework, with its emphases on listening, speaking, and immediate feedback.  Moreover MyET broadens ALM’s implementation, since MyET can provide one-on-one feedback to classes of any size, thus overcoming ALM’s traditional class size limitation.  MyET also affords teachers a great deal of flexibility in large classrooms, since its variety of lessons allows teachers to assign appropriate levels of spoken English lessons to students of different skill levels and needs.
How MyET Works with Communicative Language Teaching


In the 1960’s, ALM came under strong criticism from behaviorists, who believed that students taught in ALM can only imitate other people’s speech and lack the ability to communicate independently.  In this same time period, there was a proliferation of foreign language pedagogy.  The CLT approach that came out of the 1970’s is one of the most widely adopted teaching methodologies.  Thereafter, interactive communication became the main goal of language learning.  As a result, students needed to acquire not only language and grammar skills, but also the practical skills of social communication.  In this way, interactive teaching is essential to CLT-based classes.  Role playing, problem solving and small group interactions are some of the activities used in a typical CLT classroom.  The language taught must also be context-sensitive.  That is, saying something at the right time and in the right situation is more important than the exact recall of sample sentences.  Recognizable pronunciation is only a minimal requirement.  Minor pronunciation errors will not be corrected immediately if they do not interrupt the conveyance of meaning.

Although CLT has been embraced by academia with open arms, not many institutions employ this teaching methodology in the real world.  There are two main reasons for its limited adoption.  First, experience has shown that students must possess rudimentary language skills before they can effectively partake in interactive communication.  As a result, when CLT is put into practice in large classrooms, a bi-modal phenomenon is often observed.  Students who already possess superior listening and speaking skills continuously speak up, participate and benefit from a CLT-based classroom.  Students who begin with weak listening and speaking skills or are shy, however, develop slowly and suffer from the widening skill gap between themselves and other students.  To counter this problem, Yalden (1997:122) proposes a “proportional approach” and suggests that entry-level students focus on vocabulary and grammar learning, while advanced-level students focus on communicative means.
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In accordance with Yalden’s theory, we suggest that entry-level students practice basic sentence structures with MyET.  First, MyET would help students to acquire rudimentary capability in spoken communication and to be prepared for later CLT-based learning.  Second, MyET would help entry-level and shy students to overcome the psychological barriers that hinder progress and habituate them to speak up freely.  By incorporating the CLT framework early in students’ learning via MyET, teachers can ultimately alleviate the bi-modal problem.

Another problem often encountered with CLT is its greater burden and pressure on teachers, relative to some other pedagogy.  Teachers need to spend considerable time and effort to design and lead group-based teaching activities for CLT.  Moreover, the requirement to teach only in a foreign language can be challenging for many non-native English-speaking teachers [Brown 2000].  To address these issues, MyET offers a variety of lessons, all of which are designed in accordance with CLT theory.  That is, all lessons are centered on situations to provide context-sensitive language and are especially suitable as teaching material.  Furthermore, the immediate feedback and self-assessment functions in MyET effectively help students to enhance their speaking abilities and to familiarize them with ideas and statements that they want to express.  As a result, teachers can better allocate their attention to help students acquire the communication skills for social interactions.
Conclusion

MyET can provide strong teaching assistance to teachers whether the Grammar Translation Method, Audio-Lingual Method, or Communicative Learning Teaching is employed.  First, the variety of lessons and immediate feedback help students to effectively improve their speaking and listening foundation.  Second, MyET alleviates the teacher’s burden of teaching mundane details and allows them to better allocate their time and efforts to attend to each student’s specific needs.  In this way, teachers can more effectively help students to apply language in real life communication.  In addition, the self-assessment function and online discussion groups allow teachers and students to manage their rate of learning and learning objectives through examinations and discussions.  The ultimate goals of MyET are to help students learn effectively and develop the ability to functionally communicate in a foreign language.
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